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Abstract  

This study was conducted to determine the contemporary multimedia-mediated learning styles of Bachelor of 

Arts in English Language (ABEL) students enrolled at Pangasinan State University - Bayambang Campus 

for the first semester of 2020– 2021. It focused on the ABEL students’ contemporary engagements in 

learning English, the length of their engagements in online activities, and the strategies they applied along 

cognitive, meta-cognitive, and social activities. A descriptive design was used and a survey was done to 

collect the data through the Figura and Jarvis (2007) questionnaire. Findings revealed that ABEL students 

engage in multiple online multimedia-mediated activities and like reading and practicing oral English. They 

also involve themselves in watching interactive videos that help them acquire correct pronunciation. In 

addition, they also watch online short clips or full-length English films with comprehension questions that 

they answer. However, writing prompts was determined as the activity where they have the shortest time of 

engagement. Meanwhile, social strategies applications is the area where they have the least engagement. In 

response to the result of the study, the following recommendations are hereby offered: (1) teachers may 

continue using videos as a part of their teaching strategy; (2) the students are encouraged to engage more in 

using applications that will develop their proficiency in English language. (3) teachers may encourage 

students to use all strategies, but especially focus on the social strategies. 

Keywords – contemporary multimedia learning activities, cognitive, meta-cognitive, and social activities.  

 

  

Introduction 

The role of technology in education has 

become dramatic due to its distinct characteristics. 

One of the most significant characteristics of 

technology is information accessibility; learners can 

access information anytime and anywhere. Hence, 

course delivery increasingly shifted from the 

traditional or face-to- face classroom setting to a 

multimedia mediated learning as online classes 

became prevalent because of the Covid19 pandemic.  

Anderson (2008) defined online learning as 

the learning process that uses Internet as a platform 

to access learning materials.  

Language learning strategies are specific 

behaviors or thought processes that students use to 

enhance their second language learning. Past 

researches found out that high proficiency students 

and low proficiency students use different types of 

strategies (Oxford, 2001).  Learners consciously 

take charge of their own learning through an 

organized manner, reflecting the target language and 

practice the language effectively for knowledge, 

retention, and application of the knowledge learned. 

Learners also internalize language learning and by 

dealing with problems-solving techniques, they 

utilize more strategies which are involved in the 

complex process of learning. In short, there is a keen 

interest in what it takes to be a successful language 

learner. 

Online learning has rapidly gained 

popularity in all fields of education, including 

learning English (Vovides, Sanchez-Alonzo, 

Mitropoulou & Nickmans, 2007).   

Anderson (2008) pointed out that online 

learning provides numerous benefits. Learners could 

access online courses anytime and anywhere; they 

are also able to use the Internet to access up-to-date 

and relevant learning materials. Moreover, with 

good multimedia-mediated learning applications, 

students have an opportunity to participate in 
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discussions, express opinions, and share knowledge 

equally.  

Hence, this study was conducted to 

examine ABEL students’ use of online and other 

CMMLS for online learning. 

Objectives of the Study 

This study aimed to determine the learners’ 

contemporary multimedia-mediated learning styles 

and strategies in learning the English language using 

technology outside the classroom. This, sought to 

find out the following: 

1. What online activities related to 

learning English are the students 

engage in?  

2. How long do the students engage in 

the different online activities related to 

learning English? 

3. What strategy do learners apply when 

they are engaged in online activities 

along: 

a. Cognitive; 

b. Metacognitive; and  

c. Social strategies? 

 

Metholodolgy 

 

The descriptive research method was 

employed in getting the answers from the 

respondents (Hale, 2018) as it aimed to identify 

characteristics and frequencies. 

Shona McCombes(2021) defined 

descriptive research an appropriate choice when the 

research aim is to identify characteristics, 

frequencies, trends, and categories. 

Also, a cross-cultural-sectional descriptive 

survey assesses how frequently, widely or severely 

the variables of interest occurs throughout a specific 

demography.  

In addition, cross-sectional method is also 

known as cross-sectional analysis, transverse study. 

Although cross-sectional research does not involve 

conducting experiments, researchers often use it to 

understand outcomes in the physical and social 

sciences and business industries. (Fleetwood, Dan, 

2020).  

 

Sources of Data 

 

Fifty- (50) second-year AB English 

Language students who were enrolled for the first 

semester of school year 2020 – 2021 served as the 

subjects of this study. 

In this research study, the researcher 

adapted an English questionnaire designed by Figura 

and Jarvis (2007) tailored to the needs of the study. 

The purpose of the said questionnaire was to elicit 

which metacognitive, cognitive, and social strategies 

were used by the ABEL students when they are 

engaged in online activities outside the classroom. 

The questionnaire consists of three parts of general 

information covering the Contemporary 

Multimedia-Mediated Learning Styles of ABEL 

Students (CMMLS) which are activities related to 

learning English along with the average daily time 

spent which was adapted from eslgamesplus.com. 

These two parts of the questionnaire were modified 

by the researcher to make them more applicable for 

the present study. For the strategies part, the study 

explored the use of metacognitive strategies which 

include nine items on planning, monitoring, and 

thinking about learning. The next part was related to 

cognitive strategies, which include using different 

techniques to learn English. This part includes two 

items about listening, four items about watching on 

the computer or cellular phone and seven items 

about reading. The next part would analyze the 

social strategies and consists of nine items. This 

questionnaire used a five-point Likert scale from 

most of the time, often, sometimes, rarely and never. 

The questionnaire was rated valid by the experts 

(4.3). 

 

Data Gathering Instrument 

 

The researcher asked the permission of the 

Pangasinan State University officials that include 

the Campus Executive Director, the College Dean of 

the College of Arts, Sciences, and Technology, and 

the Department Chair of ABEL in order to conduct 

the said study.  

 The survey questionnaire was floated using 

Google Forms. The researcher shared the link in the 

subjects’ group chat and requested the respondents 

to complete the survey. The gathered data were 

summarized and analyzed using a spreadsheet which 

automatically created a graphical representation of 

the result.  
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Statistical Treatment of Data 

 

For the data analysis, the following 

statistical tools were used: 

 In answering objective 1 and 2, frequency 

count and their corresponding percentage were used. 

For objective 3, frequency and mean were used. The 

percentage of their score was interpreted using the 

scale below. 

 

Strategies Applied  

Scale    Description 

 

 

4.51 – 5.00  Most of the time 

3.51 – 4.5  Often 

2.51 – 3.5  Sometimes 

1.51 – 2.5  Rarely  

1 – 1.5   Never 

 

Results and Discussion 

 

Table 1 

Contemporary Multimedia-Mediated Learning Activities of the Second Year ABEL Students 

 Frequency Percent 

Reading online activities or fun facts related to topic I am interested in 40 80.0 

Watching videos with interactive subtitles which gives an instant definition and correct 

pronunciation 
39 78.0 

Reading online comprehension activities, grammar lessons and vocabulary 38 76.0 

Reading online comprehension activities, exercises for grammar lessons and vocabulary  36 72.0 

Watching online short clips or full-length film with some comprehension questions to 

answer 
34 68.0 

Listening to a song and making a list of interesting vocabulary words and reviewing the 

pronunciation of each word 
32 64.0 

Playing an app that would help me find words and phrases with similar concepts and save 

my time thinking about the right word to use 
28 56.0 

Imitating what I hear in the listening app like by speaking out loud 27 54.0 

Playing with ESL (English as a Second Language) listening apps 26 52.0 

Using an online Thesaurus for finding similar words and their opposites as well 26 52.0 

Listening to an online audiobook or story and writing a book report or a summary 24 48.0 

Recording myself telling a story (digital storytelling) or having a conversation while I 

read a dialogue 
18 36.0 

Joining a writing app that helps me to stay committed and helps me to keep my writing 

consistent 
15 30.0 

Practicing with an app which easily find a random speaking partner and practice talking 14 28.0 

Playing an app that would supply me with writing prompts 14 28.0 

 

Table 1 shows all the Contemporary 

Multimedia-Mediated Learning Activities of the 50 

second year ABEL students. Results reveal that 

reading online or fun facts related to the topic they 

are interested in get the highest frequency of 40 or 

80 percent. This was followed by watching videos 

with interactive subtitles which gives an instant 

definition and correct pronunciation at 78 percent 

and reading online comprehension activities, 

grammar lessons and vocabulary at 76 percent. 
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Meanwhile, the lowest frequency went to two 

activities – practicing with an app which easily find 

a random speaking partner and practice talking and 

Playing an app that would supply me with writing 

prompts which both garnered 28 percent. 

It is noted that the results are very close to 

each other. This indicates that the respondents are 

interested in engaging themselves with online 

learning especially if these are given by the teacher 

as an additional task for enhancement. Students 

learn five times more material in online learning 

activities employing multimedia content than they 

do in traditional face-to-face classes, according to 

International Business Machine (IBM). Students can 

work at their own pace because online activities 

allow them complete control over their learning. In 

general, pupils work faster and absorb more 

information than they would otherwise.  They can 

travel faster through portions of the course where 

they are familiar, but slowly through others where 

they need more time. 

 In addition, based on the calculation made 

by Neil Monteiro, a Science show presenter,  the 

time students have outside of school matters a lot—

and if students are interested in a subject, they will 

use that time to learn. Also, with all the learning 

opportunities which are readily available in the 

internet, YouTube, language learning applications, 

popular channels on the site, all of these have 

millions of teen subscribers. Majority of these 

students are watching to learn in their own time, out 

of interest.  

In addition, students are interested in online 

learning activities because as found by Kim (2011), 

internet use for the educational purpose is the heart 

of adolescent academic achievement. The internet is 

practically universally available, and most students 

have internet access on their cellphones. This allows 

students to expand their academic knowledge and 

research assignments by gaining access to 

information from around the world, as well as 

improve contact with the academic community 

(Siraj, et al., 2015). 

 

Table 2 

Time Consumed Per Online Activity 

 

Activity 

No. 
Online Activities 

Minutes 

per week 

1 
Watching videos with interactive subtitles which gives an instant definition and correct 

pronunciation 
75.90 

2 Watching online short clips or full-length film with some comprehension questions to answer 57.65 

3 
Playing an app that would help me find words and phrases with similar concepts and save my 

time thinking about the right word to use 
55.75 

4 Reading online activities or fun facts related to topic I am interested in 55.25 

5 
Listening to a song and making a list of interesting vocabulary words and reviewing the 

pronunciation of each word 
42.81 

6 Practicing with an app which easily find a random speaking partner and practice talking 42.50 

7 Reading online comprehension exercises for poems, original stories, articles and essays 41.87 

8 Using an online Thesaurus for finding similar words and their opposites as well 41.73 

9 Playing with ESL (English as a Second Language) listening apps 39.42 

10 
Joining a writing app that helps me to stay committed and helps me to keep my writing 

consistent 
37.67 

11 Reading online comprehension activities, grammar lessons and vocabulary 37.08 

12 
Recording myself telling a story (digital storytelling) or having a conversation while I read a 

dialogue 
33.33 

13 Listening to an online audiobook or story and writing a book report or a summary 33.00 

14 Imitating what I hear in the listening app like by speaking out loud 31.78 

15 Playing an app that would supply me with writing prompts 23.21 
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Table 2 reveal that students spend the 

longest time of 75.90 minutes per day in watching 

videos with interactive subtitles which gives an 

instant definition and correct pronunciation. This is 

followed by watching online short clips or full-

length film with some comprehension questions to 

answer with an average consumed time of 57.65 

minutes per day. However, playing an app that 

would supply them with writing prompts has the 

lowest consumed time of 23.21 minutes per day. 

Results from the study by Sydorenko 

(2010), suggest that learners paid most attention to 

captions, followed by video and audio, and prove 

that learners  acquired most words by associating 

them with visual images. Pedagogical implications 

of this study are that captioned video tends to aid 

recognition of written word forms and the learning 

of word meaning, while non-captioned video tends 

to improve listening comprehension as it facilitates 

recognition of aural word forms.  

Apart from that, practicing with an app 

which easily finds a random speaking partner has 

the lowest consumed time of 23.21 minutes per day. 

An article from engfluent.com/english-speaking-

practice revealed the limitations of this practice. One 

difficulty encountered is that the  speaking partner 

may not serious about improving his spoken English 

and disappears after a few days; he may does not 

talk much or he may talks a lot ; hence, one’s  

speaking skills can hardly be enhanced. Inability to 

think of a topic to talk about is also a problem on top 

of the poor internet connection. 

 

Table 3 

Extent of Utilization of Metacognitive Strategies in learning English Online 

(Planning, Monitoring, Thinking and Evaluating) 

 

Metacognitive Strategies 5 4 3 2 1 Mean 
Descriptive 

Equivalent 

1. When they finish learning on the computer, they 

check if their work is correct and well-done. 
21 15 7 6 1 3.98 Often 

2. When I find a good Internet site for studying 

English, I save the address. 

 

14 17 15 4 0 3.82 Often 

3. I try to find out how to better learn English from 

the computer. 
14 11 17 8 0 3.62 Often 

4. I keep some of the English emails in my folders 

for future language reference. 
12 7 18 9 4 3.28 Sometimes 

5. I set my learning goals before studying English on 

the computer/cellphone. 
10 10 24 4 2 3.44 Sometimes 

6. I learn from sites specifically designed for English 

language learners with different exercises. 
10 12 20 5 3 3.42 Sometimes 

7. I plan how much time I am going to spend 

learning English on the computer. 
10 10 18 9 3 3.3 Sometimes 

8. I plan how I am going to learn English on the 

computer/cellphone. 
9 12 20 7 2 3.38 Sometimes 

9. I try to find reading or listening material on the 

Internet that is at or near my level. 
8 16 18 5 3 3.42 Sometimes 

Sub-mean      3.51 Often 

 

The ratings of Metacognitive strategies as 

applied by the respondents  are within the ranges  of 

3.51 – 4.50 and 2.51- 3.50, respectively. This 

indicates that the respondents were “ often” or “ 

sometimes” engaged in online activities using 

Metacognitive Strategies.  As a whole, the 

respondents often use metacognitive strategies in 

online learning. 

The ratings of Cognitive strategies as 

applied by the respondents were within the ranges  
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of  3.51 – 4.50 and 2.51- 3.50, respectively. This 

indicates that the respondents “often ” or 

“sometimes” engaged in online activities using 

Cognitive Strategies. However, the respondents 

answered “most of the time” on the indicator “When 

watching TV programs or films, I read English 

subtitles to understand more” as shown by the 

computed average weighted mean of 4.58. Overall, 

the respondents “Often” used the cognitive 

strategies in online activities as indicated by the 

mean of 3.68. Results revealed that the learners who 

had watched English subtitled movies in classroom 

had performed better in the vocabulary achievement 

tests and their scores increased significantly.  

According to Kuama (2015), online 

English learning require all students to be more self-

regulated because the time for completing each 

learning assignment was set and non-negotiable in 

online learning. Furthermore, students were required 

to evaluate their quiz results and ensure that they 

had completed all of the assignments. This could be 

explained by the structure of the online English 

course, which requires students to be more self-

aware and manage their time, as well as create goals. 

They set a goal to complete the online exercises, set 

aside time to study, return to the online tasks on a 

regular basis, and assess their progress. These 

actions led to a positive learning outcome. This is in 

line with the findings of Amir (2006), Liu and Feng 

(2011), and Puzziferro (2008), who found that 

metacognitive methods are the most important and 

commonly used by successful online learners. 

 

Table 4 

Extent of Utilization of Cognitive Strategies in learning English Online 

(Listening, Watching and Reading) 

 

 5 4 3 2 1 Mean 
Descriptive 

Equivalent 

1. When watching TV programs or films, I read English 

subtitles to understand them more. 
37 8 3 1 1 4.58 

Most of the 

time 

2. When reading on the Internet, I read the same things more 

than once to understand them more. 
20 18 12 0 0 4.16 Often 

3. When reading on the Internet, I check words or phrases I do 

not understand in a computer dictionary. 
19 19 9 2 1 4.06 Often 

4. I listen to the same things more than once to understand them 

more. 
17 22 8 2 1 4.04 Often 

5. When listening on the computer, I listen for important key 

words that carry meaning. 
21 16 7 3 3 3.98 Often 

6. Before reading the text on the Internet, I first look at the title 

or pictures to guess what the text can be about. 
15 20 13 2 0 3.96 Often 

7. When watching programs, I pay attention to pictures to 

understand them better. 
10 20 16 2 2 3.68 Often 

8. When watching TV programs or films, I use subtitles in my 

language. 
18 8 11 4 9 3.44 Often 

9. I go back regularly to the reading material to refresh my 

memory of words I learned earlier from the Internet. 
12 10 19 9 0 3.5 Sometimes 

10 I watch TV programs or films on 
computers/laptop/cellphones twice with subtitles and once 

without. 
6 18 17 3 6 3.3 Sometimes 

11. When reading on the Internet, I skip parts I do not 

understand. 
3 6 18 17 6 2.66 Sometimes 

12. I write down new words I see on the internet. 11 14 14 9 2 3.46 Sometimes 

13. When reading on the Internet, I look for meaning from the 

text without using a dictionary. 
4 12 21 8 5 3.04 Sometimes 

Sub-mean      3.68 Often 
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The ratings of social strategies as applied 

by the respondents were within the range of   2.51- 

3.50. This indicates that the respondents are 

“sometimes” engaged in online activities using 

Social strategies. However, the respondents 

answered “often” on the indicator “When I do not 

know the answer while doing an exercise, I ask 

someone for help” and “On live chat, I ask English 

speakers to correct me when I make mistakes.” as 

shown by the computed weighted mean of 3.68 and 

3.52, respectively. Overall, the respondents 

perceived those social strategies were used as 

“Sometimes” in online activities. 

It is noticeable that 37 of the students 

applied watching films with English subtitles  for 

better comprehension. The results of the study of Dr. 

Hossein Sabouri and Dr. Mohammad Zohrabi, 

entiled The Impact of Watching English Subtitled 

Movies in Vocabulary Learning in Different 

Genders of Iranian EFL Learners validates the result 

of the present study. Results revealed that the 

learners who had watched English subtitled movies 

in classroom had performed better in the vocabulary 

achievement tests and their scores increased 

significantly.  

Also, it shows that watching English 

Language TV shows is the most frequent cognitive 

strategy applied by the learners. This is in line with 

the findings made by Asgari and Mustapha (2011) 

who reported that this strategy was also the most 

frequently chosen cognitive strategy among the 

English second language learners in their study. In 

an earlier study, Omojuwa et al., (2010) had pointed 

that the second language learners can develop their 

vocabulary form watching English Language TV 

shows. 

 

Table 5 

Extent of Utilization of Social Strategies in learning English Online 

(Learning with others) 

 

 5 4 3 2 1 Mean 
Descriptive 

Equivalent 

1. When I do not know the answer while doing an exercise, 
I ask someone else for help. 

16 11 16 5 2 3.68 Often 

2. On live chat, I ask English speakers to correct me when I 
make mistakes. 

13 13 15 5 4 3.52 Often 

3.  When I finish the exercise on the computer, I ask others 
to check it for me. 

12 11 14 11 2 3.4 Sometimes 

4. When I talk to someone on live chat, I ask him/her about 
the meaning of the phrase/ or sentence when I do not 

understand.  

9 13 19 6 3 3.38 Sometimes 

5. I try to talk on live chat about things which I know. 6 13 22 7 2 3.28 Sometimes 

6. I start conversations in English on live chats to practice 

my language. 
7 9 21 9 4 3.12 Sometimes 

7. I talk to other students to find out about learning English 
using computers. 

3 9 24 8 6 2.9 Sometimes 

8. I write emails to other speakers of English to practice my 
language. 

3 10 17 7 13 2.66 Sometimes 

9. I practice English using computers with other students. 5 7 23 10 5 2.94 Sometimes 

Sub-mean      3.209 Sometimes 

 

The summary of the applied online 

strategies in the different component had a 

computed grand mean of 3.469 with a descriptive 

equivalent of “sometimes”. The components on 

metacognitive strategies obtained a weighted mean 

of 3.518, while the cognitive strategies got a mean 

of 3.682. Both have an equivalent descriptive of 

“often” which means that the respondents often use 

these strategies. However, as for social strategies, 

the overall mean obtained a weighted mean of 3.209 

with a descriptive equivalent of “sometimes”. This 

means that students often apply these strategies with 

online activities. 

As for the social strategies, based on the 

study of Kuama, Settha (2015), the respondents used 

them less than the other learning strategies. Talking 

to other students to find out about learning English 

and practicing English using computers with other 

students turned out to be the least used social 

strategies by the respondents in the study. It can be 

said that although some students seem to make use 

of the learning strategies because students are 

usually given training prior to entering universities, 

they are still not fully aware of the importance of 

using cognitive strategies in learning.  
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Moreover, the table shows that the 

respondents answered “most of the time” on the 

indicator When I do not know the answer while 

doing an exercise, I ask someone for help. The study 

of Mandasari (2018), validates this result as the 

result stated that respondents learn English better 

when they frequently ask questions to their friends 

or lecturers if they do not understand the materials.  

Practicing  English  with other students is  the best  

way to  improve their English.  Students  prefer  

finishing  their  English  project  through  group  

discussion. Varisglu (2016) found that students can 

achieve the active use of language in a social 

environment  and  within  the  process  based  on  

cooperative  learning. 

 

Table 6 

Online Strategies Applied 

 

With regard the metacognitive challenges, 

online learners have great freedom of learning as 

there are no specific class schedules, and classroom 

attendance is not required (Tsai, 2009). Learners 

then need to monitor and self-regulate their learning 

by setting up a learning schedule to ensure they can 

complete all the lessons. According to Chang’s 

(2013) study, students who adopted  self-monitoring 

performed academically better than those who did 

not on the test of general English proficiency.  

Furthermore, social strategies is the least 

frequently applied by the respondents. This in 

accordance with the study of Yongwei Nie & Li 

Zhou (2017).  This may be ascribed to the learning 

habits and conventions of students, who are 

educated to work hard from early childhood. They 

firmly believe that as long as they work hard and 

learn by rote, they will achieve satisfactory grades in 

their study. “Self-stimulation” may embody 

students’ diligence to a great degree. On the other 

hand, students turn out somewhat too “shy” to ask 

questions, and on many occasions are reluctant to 

exchange and share their viewpoints with peers in 

group work. They are often anxious about “losing 

face” if their idea is wrong or meaningless, or just 

may not believe the strategy is helpful to their study.  

Recent research studies showed that there 

are several factors that influence strategy choice; 

such as awareness, personality traits, stage of 

learning, task requirements, teacher expectations, 

age, general learning style, purpose for learning 

language, motivation level, nationality, gender, etc.  

One factor influencing the strategy choice 

is the degree of awareness. Learners who are more 

aware of themselves and the process they are in, 

seem to use strategies more efficiently (Oxford, 

1990). 

Finally, due to the unique qualities of 

online learning, students will require certain 

learning strategies in order to succeed in this new 

mode of instruction (Hu & Grambling, 2009; Zariski 

& Styles, 2000). This result also validates by the 

findings of Mandasar, B. (2018) which have stated 

that Learning English as a foreign language, 

especially in a formal context, leads the students to 

have their own strategy in order to achieve the 

objective of learning. To achieve online learning 

goals, students need to control their learning by 

employing the strategy they believe could aid their 

language learning and overcome the challenges they 

face in online language learning. 

 

Conclusion and Recommendation 

This study concludes the following: (1) 

Students engaged in reading online activities with 

practice application on correct pronunciation; (2) 

students watch videos with interactive applications 

for oral communication; (3) students used 

metacognitive strategies when they engage in online 

or multimedia mediated activities.  

Furthermore, this study highly recommends 

that ABEL students shall equally engage in reading, 

oral, and writing activities as applications. 

 Mean Descriptive 

Equivalent 

Metacognitive Strategies (Planning, Monitoring, Thinking and 

Evaluating) 
3.518 Often 

Cognitive Strategies (Listening, Watching and Reading) 3.682 Often 

Social Strategies (Learning with others) 3.209 Sometimes 

Overall  Mean 3.469 Sometimes 
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Students shall engage themselves in 

watching short videos with interactive application in 

oral communication with high precession on 

comprehension and vocabulary. Teachers shall 

encourage their students on online “help” or social 

application like chat in a useful engagement. 
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